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Abstract 
Mentoring has become increasingly a practice across a variety of professional disciplines such as education and many other 
disciplines in the 21st century worldwide. The article provides a discussion into the mentoring program for education student 
teachers introduced by the Faculty of Education at the University of Namibia. The research focuses mainly on whether mentors 
like or dislike the mentoring program or it is just okay they do not like it or dislike it and their suggestions to improve the 
program. A survey was administered to 26 mentors at the University of Namibia Hifikepunye Pohamba Campus. Data was 
analyzed manually with the help of Microsoft Excel in frequencies and percentages. Results are presented in tables and further 
discussed in the article. Suggestions to improve the Education student mentoring program are also provided. 
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1. Introduction 
 
It has been noted with a great concern that teacher training programs seem not to prepare teachers with 
sufficient skills and knowledge to contribute successfully to the teaching profession. Some governments across the 
world have started to review their education systems and different reform initiatives are introduced in education so 
as to enhance the global capacity of their teachers (Chi-tak, 2005). One of the core issues arising from ongoing 
worldwide educational reforms is the development of a highly qualified and committed teaching force to cater for 
the invention of 21st century schools that can educate all children well (Cheng & Townsend, 2000). The sources of 
difficulties facing beginning teachers, in general, include personal adaptability, classroom teaching, administrative 
and support structure as well as relationship with others (Chi-tak, 2005). Recent studies indicate that while training 
future teachers, many colleges and universities require student teachers to participate in mentoring programs to 
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further their development as teachers (Hansman, 2003). University of Namibia is no exception under this tide of 
change as a result of globalization. Researchers find that mentoring can be a valuable process in contributing to 
personal and professional development for student teachers (Beam, 2000; Elliot, 2000). Mentoring has been defined 
as an intense, dyadic relationship in which a more senior, experienced person, called a mentor, provides support and 
assistance to a more junior, less experienced colleague, referred to as a protégé or mentee (Hezlett & Gibson, 2007). 
In education, mentoring is a complex and multi-dimensional process of guiding, influencing and supporting a 
student teacher (Koki, 1997).  This paper attempts to explore mentors’ interest into student teachers mentoring 
program and their suggestions. Thus the problem this research addresses is the gap in the research and literature 
concerning the views of mentors into student teachers’ mentoring program introduced by Faculty of Education at the 
University of Namibia in 2012. 
  
2. Method 
 
Data presented in this paper came from mentor survey conducted at the University of Namibia Hifikepunye 
Pohamba campus at the end of 2012 academic year. All mentors whose names appeared in the list of mentors 
provided via emails from the office of the Deputy Dean were supposed to take part in the research. A list included 
about 54 mentors. However, due to other commitments not all mentors were available, thus the overall response rate 
was 53.7%. The questionnaire was developed by the researcher and piloted to measure the credibility and validity in 
terms of its clarity and content. Of the 26 questionnaires delivered 21 were successfully administered and returned 
(return rate of 81%). Data were manually analyzed and presented in frequencies and percentages. Since the overall 
aim of the research was to explore the interest of mentors for example how many of them were interested in the 
program, it was necessary to use frequencies and percentages. All the participants were asked to sign the consent 
form attached to every questionnaire. The permission was sought from and approved by the Campus Director and 
Faculty of Education Deputy Dean. The research focused on the mentors’ interest into mentoring program and their 
suggestions to improve it. 
 
3. Results 
 
3.1 Appointment of mentors 
A total of 21 mentors responded how they felt about being appointed as mentors for student mentoring program 
in 2012. Results show that about 38% felt they always like working with students and see them achieving their 
goals. These were followed by 23.8% who thought that they could transfer their skills and experience to future 
teachers. Other 9.5% thought they could be a role model and other 9.5% felt they couldn’t handle it because of their 
workload. One mentor (4.8) thought by mentoring students this might motivate her to be a good supervisor. Another 
one (4.8%) thought mentoring was a waste of time. While 4.8% felt that mentors that were not teaching should be 
avoided next time. There was another mentor (4.8%) felt that it was a good start. 
 Results also show that the majority of mentors (85.7%) had 13 mentees. This is followed by 9.5% who had 12 
mentees. Only one (4.8%) mentor had 14 mentees in total. 
 
3.2 interest in mentoring program 
Mentors were required to best describe their interest in the program. The results are presented in Table 1. 
 
Table 1: Mentoring program                                    =21 
 
Interest Frequency Percentage 
I like it 12 57.1% 
I dislike it 0 0% 
It is just okay, I don’t like or dislike it 9 42.9% 
Total 21 100% 
___________________________________________________________ 
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Table 1 shows that more than half of mentors (57.1%) like the program. Nearly half of the mentors (42.9%) said 
it was just okay, they did not like it or dislike it. None of mentors (0%) dislike the program. Mentors were also 
asked their suggestions to improve the student mentoring program, Table 2 presents the results. 
 
Table 2: mentors’ suggestions                        =21 
 
Suggestions Frequency Percentage 
More guidance to work with mentees 9 42.9% 
Opportunities to work with other mentors 3 14.2% 
Opportunities to share with other mentors 2 9.5% 
Materials about the benefits of mentorship  4 19% 
Appoint permanent mentors 1 4.8% 
Inform students the relevance of the program 1 4.8% 
It should done first in groups then on individual 1 4.8% 
Total 21 100% 
 
Table 2 shows that nearly half of mentors (42.9%) suggested that there should be more guidance about what to 
do with mentees. About 14.2% suggested that there should be opportunities to work with other mentors. A few 
percentages of mentors suggested other key issues to improve the student mentoring program. 
 
 
4. Discussion 
 
The majority of mentors showed their interest into mentoring program by saying that they like it. Mentors’ 
interest to work with their mentees was clearly demonstrated when the majority of mentors stressed that they always 
like working with students and see them achieving their goals. This finding is in line with Saha, Saint, Christakis, 
Simon and Fihn (1999) who state that mentee is not an empty vessel receiving the mentor’s advice and wisdom but 
rather, an active participant, shaping the relationship. The ideal mentee aspires to self-assessment, receptivity, 
initiative; responsibility, honesty and appreciation for his or her mentor (Saha, Saint, Christakis, Simon & Fihn, 
1999).   Some of them believed that being a mentor it could provide better opportunity to transfer their teaching 
skills and experiences to their mentees. Jackson, Palepu, Szalacha, Caswell, Carr and Inui (2003) concur that good 
mentors take an interest in the mentee, provide both professional and personal support, prompt a mentee to take risks 
and help open doors to opportunities.  Mentors also suggested the need for more guidance about what to do with 
mentees. This implies that some of the mentors do  not know what to do with their mentees. In her study Dukess 
(2001) advises that successful mentoring programs need to have the following characteristics: careful matching 
mentors and mentees, clear expectations and guidelines for participants, an honest and trusting relationship between 
the mentor and mentee built on confidentiality and a participatory relationship, in which mentors actually participate 
in some of the mentees’ work. 
 
5. Conclusion 
The paper indicates that mentors are interested in the student mentoring program introduced by the University 
of Namibia in the Faculty of Education. While the current paper does not provide definitive evidence of the value of 
mentoring program in teacher education, it does however reveal that there is enough enthusiasm from the mentors’ 
shown interest to work with their mentees and help them achieve their goals. Mentors suggested that in order to 
improve the program there is a need for more guidance about what they should do with their mentees and 
opportunities need to be created to work and learn from other mentors. 
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